2018 MCS OTJ Curriculum Analysis
Term 2 - 4 BOT Report (4.12.18)

Data 2018- Term 2 & 4 OTJ’s against 2018 Annual Student Targets
20.7.18 Leadership Team; 23.7.18 Teachers PLD and Workshop; Principal & AP, 31.7.18 Ldship; 3.08.18 Ldship
Document sources: 2017 -2018 Target Student Tracking SAF; 2018 MCS T1 - T4 Target Student Identification & Data;
2018 MCS MCS OTJ Term 2 Analysis Teachers, 2018 MCS MCS OTJ Term 4 Analysis Teachers, Leadership Team

School Charter & Annual Plan
SG1: Promote Excellence through the principles, values and key competencies of the New Zealand
Curriculum
SG2: Provide opportunities for students to be confident in using words and numbers
SG3: Recognise and celebrate diversity
SG4: Foster strong connections between home, school and community

MOE Documents: Internal Evaluation: Good Practice November 2015
Effective School Evaluation - How to do and use evaluation for improvement and Internal
Evaluation: Good Practice provide support for, and examples of, effective internal evaluation.
Learner-Focused Evaluation Processes - We can do Better
Noticing
Investigating
Collaborative Sense Making
Prioritising to take Action
Monitoring and Evaluation Impact (Term 3 and 4 as new data is collected)
End of Year OTJ data against 2018 Annual Student Targets
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2018 Mid-Year Curriculum OTJ’s WHOLE SCHOOL: Reading, Writing and Mathematics (228)

2018 Mid-Year Curriculum OTJ’s MAORI STUDENTS: Reading, Writing and Mathematics (28)

2018 Mid-Year Curriculum OTJ’s PASIFIKA STUDENTS: Reading, Writing and Mathematics (19)

2

2018 End of Year Curriculum OTJ’s WHOLE SCHOOL: Reading, Writing and Mathematics (225)

3

2018 EOY OTJ (225): No ORS (10) or students under 25 weeks (20) included

2018 End of Year Curriculum OTJ’s MAORI STUDENTS: Reading, Writing and Mathematics (33)

4

2018 End of Year Curriculum OTJ’s PASIFIKA STUDENTS: Reading, Writing and Mathematics (18)

5

6

READING
2018 End of Year School wide Curriculum OTJ’s and Cohort data for Reading compared with
2017 EOY OTJ results, 2018 Annual Student Targets BOY (Beginning of Year) and 2018 Mid
Year OTJ results

2018 EOY OTJ (225): No ORS (10) or students under 25 weeks (20) included
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NOTICING - (STAFF and LEADERSHIP)
Reading - Mid-Year
- Mid-year OTJ’s similar to end of year 2017 OTJ, although there has been a roll increase (19).
- Māori and Pasifika mid-year targets are below end of year 2017 OTJ’s
- Of concern: Year 1 (79%:34), 2 (43%:13) & 4 (45%:16)
- Year 1 (79%) it is expected that results are low. The expectation for students at this level is
high in terms of reading levels.
- Year 4 Well Below 10/36 (28%) is a concern.
- School-wide (58.3%) on track to achieve target (or near to 80%).
- Year 4 has the most students achieving Above (25%: 11).
- Year 5 has no students achieving Above.
- Year 6 data shows great progress reading at and above. Year 6 cohort is at 72% (EOY target
is 80%). It was 60.5% 2017 term 4.
- Across the school Māori students data is similar for At and Above. Acceleration must occur if
they are to reach the 75% target.
- Over half of Year 6 Māori students (5/9) are doing well (achieving At)
- Year 6 Pasifika (67%) are below at their EOY target (75%). No students are above.
- 8% of our students school-wide are Above for Reading.
Reading - End Of Year
- There has been a 8.8% (18 students) increase in achieving At and Above since mid-year
OTJ’s
- Year 6 results show 87.8% of students are At or Above
- Year 1 results continue to be a concern - (30.9% At or Above)
- Cohorts Year 6 and Year 4 have the highest number of students achieving above expectation
- Year 3 students doing well at 84% At or Above
- 21% of Year 4 students are Well Below
- 20% of students across all levels are reading Above in Reading which is the highest across all
3 curriculum areas.
- While we didn’t reach our school wide target we have moved closer to it (67.1% v 80%)
- Year 6 students (87.5%) have achieved over and above their annual target of 80%
- Māori target (75%) and Pasifika target (75%) students still lag behind the school wide target at
51.52 % and 44.4% respectively. However, they have both increased their % of At and Above
since mid-year.
- Year 6 Pasifika (33%) are At or Above.
INVESTIGATING - (STAFF and LEADERSHIP)
Reading - Mid Year
- What happens in reading when students come off a 1:1 intervention?
- We would expect to see an improvement in Year 1’s by the end of the year (10% shift - 34
students).
- What’s happening when students move from Year 3 to 4?
- Students with no preschool experience could impact on our data?
- Look at age intakes of when students come throughout the year.
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Why is there a big dip in Year 4?
Rainbow reader students (15) accelerate, but they are already well below when they enter the
programme, so they they will not progress two year levels to be At.
Is the OTJ data always robust (some information didn’t match with eTap and reports).
Intervention programmes for Māori need to focus on the cohort of Year 1 (8 students), Year 5
(4 students) and Year 6 (4 students). Immediately for Year 6 students (4).
Acceleration for Pasifika needs to occur in Year 5 (4 students) and Year 6 (1 student)
Is it for Year 1/ 2’s that some children are slower to settle into school, i.e. not school ready so
their lightbulb moment is delayed.

Reading - End Of Year
- OTJ’s are more robust, as PLD has gone into this and moderation by leadership and whole
staff PLD sessions.
- What’s happening at Year 4 - not a big shift in the data from Mid-year (20 students) to EOY (21
students) At or Above.
- How are teachers teaching reading in classes?
- How can we support the teachers of the students who are struggling readers who have been
on intervention programmes?
- Does the reading material match the learners? How can that support their learning? How can
we make the most of the reading resources we have available?
- How are we catering for our ESOL learners?
- Running records to identify strengths and next steps for our learners.
- Moderation of reports and OTJ’s has occurred.
- What are other schools with lower deciles doing to engage families to support reading at
home?
- What went so well to get the Year 6 students reading At and Above?
COLLABORATIVE SENSE MAKING - (STAFF and LEADERSHIP)
Reading - Mid Year
- Acceleration usually occurs in reading levels by the time students have reached their second
year in school.
- Reading shows the most progress across the school.
- We are still 17% short school-wide of achieving our annual target.
- Comprehension needs to be a focus to accelerate progress in year 4 to 6.
- We are a well resourced school with SRA’s, school library, guided reading books etc.
- We are well supported by specialist advisors from MoE.
- We have well organised classroom reading routines, with lots of opportunities to read, and be
read to, with related reading activities.
- Most students have a positive mindset towards reading.
- Target students 45.5% (31/68) have made improvement from WB to B or B to AT/ABOVE.
- 20/68 students (29%) have moved out of target students (T1-T2).
- We offer varied programmes and targeted interventions for students (i.e. reading mileage,
rainbow reading, reading recovery).
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Teachers are aware of needs and data and PLD supports planning for students to improve
their reading skills.
ICAS external assessments (ICAS English) help extend our able readers.

Reading - End Of Year
- Reading has been overtaken by maths as the most progress across the school. (PD on Maths
this year indicates this to be the cause for a greater shift in improved results in the second half
of the year).
- Māori and Pasifika still need further interventions to lift their reading achievement.
- Do the materials the students are given to read match their interests?
- Vocabulary, oral language and phonics need to be taught school wide.
- Being an ESOL learner hinders early reading development.
- Some teachers give their priority learners extra teaching time through group work in class.
- New Sheena Cameron reading resources for teachers were purchased to enrich literacy
programmes by giving purposeful reading responses. PD scaffolded this resource in team
meetings.
- Collaborative sense-making in teams to work out what can we do.
- Parent engagement through sharing reading resources and discussions in 3 Way
Conferences.
PRIORITISING TO TAKE ACTION - (STAFF and LEADERSHIP)
Reading - Mid Year
- DP led - Intervention programmes for Māori need to focus on the cohort of Year 1 (8 students),
Year 5 (4 students) and Year 6 (4 students). Immediately for Year 6 students (7) for Term’s 3
and 4 with 4 sessions per week.
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Focus on Target students - engaging with whānau, student voice, and tracking progress
- In term 3 and 4 Teaching as Inquiry will be used to support a small group of students in every
classroom to accelerate progress.
- Teacher, student and community engagement with the formation of a MAP (Māori Action Plan)
and Pasifika Education Plan (PEP).
- Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
PRIORITISING TO TAKE ACTION - (STAFF and LEADERSHIP)
Reading - End of Year
- Working with the target students in class - working more collaboratively (Effective Literacy
Practices)
- Increase language across all Year groups e.g singing, poems, shared reading.
- How will we cater for those students who will need early reading intervention? Ex RR students
need to be targeted. Rainbow Reading and Early Words can be used by a Teacher Aide who
is trained in these programmes.
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MONITORING and EVALUATION IMPACT - (STAFF and LEADERSHIP)
Reading (Updated throughout Term 3 and 4)
- School-wide reading results have steadily improved throughout the year from mid-year OTJ’s
58.3% (133/228) to EOY OTJ’s 67.1% (151/225).
- Pasifika Fono’s have helped with parent engagement, especially with student identity,
incorporating cultural dance, parents helping support and encourage our Pasifika learners
through sport and lunchtime Pasifika club (sasa).
- Māori Hui’s have helped with parent engagement through the teaching te reo Māori in classes,
Kapa Haka engagement, Māori tamariki feeling they are valued through their cultural
opportunities - Matariki, Cultural week, powhiri and language and tikanga Māori being taught
school-wide.
MONITORING and EVALUATION IMPACT - (STAFF and LEADERSHIP)
Reading - End of Year
- Teachers need to understand and use the Reading progressions in classroom planning and
programmes, including how to integrate reading strategies across a range of texts.
- All teachers will use the same planning format for teaching reading so there is consistency
school wide.
- Intervention of Early Words and phonics programme for junior school up to Year 2 in 2019.
- DP spent some time creating planning documents for Tuakana and discussing how to plan for
reading using the Literacy Learning Progressions.
- Better collaboration with specialist ESOL teacher and the delivery of 7 PLD sessions on the
essential principles of ESOL students.
- All teachers give extra teaching time to priority learners - time is scheduled daily for these
students.
- Creating learning walls in every classroom.
- Tracking progress of tamariki using our Target student register which is reviewed in team
meetings and termly.
- We have evidence that interventions do work.
- The shift from using Probe to using running records of seen texts from class reading has made
an impact on the results. The ESOL children were very disadvantaged previously. We were
able to set them up for success and use an assessment tool which catered their learning
requirements more accurately.
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WRITING
2018 End of Year School wide Curriculum OTJ’s and Cohort data for Writing compared with
2017 EOY OTJ results, 2018 Annual Student Targets BOY (Beginning of Year) and 2018 Mid
Year OTJ results

2018 EOY OTJ (225): No ORS (10) or students under 25 weeks (20) included

NOTICING - (STAFF and LEADERSHIP)
Writing - Mid Year
- Writing is a concern school wide with the lowest results (41.2%: 92/228) Mid-Year OTJ. This
is also a nation-wide trend.
- Year 1 data for writing doesn’t match reading data - it should be similar pattern.
- Year 2 cohort is tracking well at 63% (EOY 80%)
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Year 4 (47%: 17/36) students are Well Below.
Could Year 3/4 results be due to the change of assessment for Yr 1-3 Literacy Learning
Progressions to e-asTTle levels used for Yr 4-6, although moderation has occurred.
Very few writers across the school are Above (5/228)
The majority (25/28) of Māori students are below or Well Below. They are a long way off the
EOY target 75%. Acceleration and attention is needed.
Year 6’s 54% are below and well below and well off the EOY target of 75%.
Pasifika are performing better than Māori for At. 100% of Year 2 & 6 are Below. Cause for
Concern are Year 5. Intervention needed.
Māori and Pasifika regressed in 2017 data for OTJ’s in writing compared with mid-year 2018.

Writing - EOY
- There has been a 17.4% (38 students) increase in achievement school wide At and Above.
- Year 6 students are achieving 80.4% (33/41) At and Above for End of Year.
- Year 4 have the most children who are Above (12%: 4 students).
- Year 4 students have only 8 students Well Below. This was 15 at Mid Year.
- 11 students are now writing Above.
- Māori and Pasifika have both shown overall acceleration in writing compared with mid-year
2018. Māori from 11% to 36.3%: 8 students. Pasifika from 21% to 33.3%: 2 students.
- Overall more than half the students across the school are writing At or Above 58.60%
- Year 4’s should be a target group for 2019 in Writing.
INVESTIGATING - (STAFF and LEADERSHIP)
Writing - Mid Year
- Is our beginning of year/mid year/end of year expectations clear for each year level?
- Look at the break down of gender and ethnicity of achievement levels.
- Allow time and tasks for daily writing.
- Teacher modelling needs to be explicit?
- Why don’t students have a passion for writing? How do we motivate boy writers?
- Student engagement - look for best practice and hook-in’s
- Further PLD for staff and teacher aides.
- How can we accelerate 20/28 Māori students from Below to At? What do we need to do to lift
this? Intervention? Māori writing teacher?
- Intervention programmes for Māori need to focus on the cohort of Year 1 (7 students), Year 5
(6 students) and Year 6 (7 students). Immediately for Year 6 students (7).
- Acceleration for Pasifika needs to occur in Year 5 (4 students) and Year 6 (3 students)
- Would consistency in approach and focused PLD (like in maths) lead to better results?
- Are teachers using the data to inform teaching as inquiry?
Writing - EOY
- Teachers are making more sense of how to teach writing.
- Term 3 PLD day was very successful giving teachers many tools and ideas to use/integrate
into their programmes for term 3 & 4. Lots of variety to use in planning.
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Writing intervention programme for Year 5 & 6 over 2 terms was very successful. This was
noticed by the classroom teachers.
Use of writing sample data (e-asTTle and writing progressions) to identify next steps for
students and inform teaching.
Students are setting writing goals and monitoring and evaluating these with some teachers.

COLLABORATIVE SENSE MAKING - (STAFF and LEADERSHIP)
Writing - Mid Year
- What ways can we improve our writing programmes school wide so that more students are
achieving above curriculum expectations?
- We need to improve our writing programme school wide through PLD and building teacher
capability i.e. intervention programmes targeting reluctant writers and target students; and
good practice to teach writing.
- 21/107 students (19%) have moved out of target students (T1 - T2). What did these students
do to improve? Who were the teachers of these students? What methods worked well?
- In Term 2 - we have run several PLD sessions and been more collaborative with moderation
in school and within the CoL. We also have a Teacher Aide facilitate a writing empowerment
programme for targeted Year 5 and 6 students from Term 2 and this will continue for the rest
of the year.
- Boys and writing is an area of attention and intervention programmes have been designed
with this in mind.
- Target students 26% (28/107) have made improvement from WB to B or B to AT/ABOVE
- Varied opportunities for writing - Zealandia competition, ICAS external assessments used to
extend students, writing with a science focus etc.
- Within School Role (CoL) - has been assigned to a writing inquiry in the Tuakana team to
support Year 5 and 6 students, particularly the Year 6 cohort.
- Teachers have been shared the current data to help them understand the drive for better
practice in teaching writing and the value of collaboration and moderation.
- Teachers have a growth mindset and understand the need to improve.
Writing - EOY
- Writing moderation was robust in team meetings.
- Within School Role (CoL) inquiry has resulted in more focussed teaching of year 6 boys in
one classroom. The successes have been shared by Rachel with the whole staff.
- PLD - Helping students to see what they need to know and what they should be able to do in
writing and then support them to work out how they will get there.

- Focus on providing more meaningful tasks that integrate into other learning areas and based
on text models, student interests and developmental stages of individual students

- Providing choice in terms of how to create and present writing eg. digital tools, drawing,
music.

- Students are being taught different ways to plan for writing - more structured plans, more
collaborative planning and idea gathering, greater use of visuals and prompts to refer to
independently as they write.
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Use of writing models and curriculum level exemplars to illustrate what great writing looks
like.
Using a variety of ways to engage students in writing (particularly boys) eg. video clips, comic
strips. stories, writing prompts.
Writing goals that are created and shared with students as part of everyday lessons.
Spending time on ‘quality’ pieces of writing eg. several sessions on one piece of writing that
follows the writing process.
Integrating writing with inquiry eg. Africa focus in term 3.
Displaying writing walls in some classrooms of students writing has allowed for text types to
be explored and exemplars to be made.

PRIORITISING TO TAKE ACTION - (STAFF and LEADERSHIP)
Writing - Mid Year and EOY
- DP led - Intervention programmes for Māori need to focus on the cohort of Year 1 (7
students), Year 5 (6 students) and Year 6 (7 students). Immediately for Year 6 students (7)
for Term’s 3 and 4 with 4 sessions per week.
- Community of Learning/Kāhui Ako teacher (within school role) developed to improve writing
in cohorts of Year 5 & 6 over term 3 and 4.
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Teacher, student and community engagement with the formation of a MAP (Māori Action
Plan) and Pasifika Education Plan (PEP).
- Focus on Target students - engaging with whānau, student voice, and tracking progress.
- Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
- Within School Role - Rachel Burke looking at an inquiry into writing for Year 5 and 6. Focus
on evidence and next steps and direction to improve our well below and below students and
assist Year 5 & 6 teachers in the teaching of writing.
Writing - EOY
- In term two 17 Yr 5 and 6 students were part of the writing intervention programme run by a
TA. 14 out of the 17 students showed progress in the term 3 e-asttle results with 1 student
leaving the school and 2 remaining at the same level.
- Develop existing and new teachers’ capacity and capability in teaching writing for 2019 examples of good practice, digital resources, unpacking exemplar texts with students.
- Developing and understanding the Literacy Learning Progressions and how to use them to
ensure students are achieving at the level they need to be.
- Co-constructed and monitored writing goals by teachers and students.
- Strategies to engage and accelerate boys in writing.
- How can we utilise Rachel’s teaching as inquiry to enhance all our class programmes
- Good feedback from Kelly’s writing groups (writing enrichment) - How can we use these
strategies/ activities in class? Is there a way to open these to a wider range of students
within our classrooms?
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MONITORING and EVALUATION IMPACT - (STAFF and LEADERSHIP)
Writing (Updated throughout Term 3 and 4)
- School-wide writing results have steadily improved throughout the year from mid-year 41.2%
(98/228) to EOY 58.6% (132/225).
- Pasifika Fono’s have helped with parent engagement, especially with student identity,
incorporating cultural dance, parents helping support and encourage our Pasifika learners
through sport and lunchtime Pasifika club (sasa).
- Māori Hui’s have helped with parent engagement through the teaching te reo Māori in
classes, Kapa Haka engagement, Māori tamariki feeling they are valued through their cultural
opportunities - Matariki, Cultural week, powhiri and language and tikanga Māori being taught
school-wide.
- WSR inquiry feedback to teachers demonstrated that boys writing engagement was critical to
improved results. This was displayed particularly in the Year 6 data.
- Intervention programme in Term 3 with the TA and all Yr 5 / 6 students helped tamariki
understand the purpose of writing and empowered the writer through creating writing
opportunities and passion. Is this sustainable in the tong term with the cost ($4,000)?
- Continuation with moderation and engagement with learners about the excitement of writing
and interest based discussion.
- Regular writing to occur on a daily basis, and further inhouse PLD in teams by collaborating
with planning and sharing of teacher expertise and what is working well with target learners.
- Continue to focus and track writing programmes and process, and for results to inform
practice.
- Look at WSR in 2019 to develop writing further especially for Pasifika and Māori learners.
- We need to collaboratively plan - sharing our ideas and knowledge across our teams/
schoolwide.
- All teachers will use the same planning format for teaching writing so there is consistency
school wide which includes phonics, spelling and digital literacy.
- Children have the opportunity to share their writing eg. children’s published work in a section
of the library to share and in school newsletters.
- Using children’s writing as exemplars.
- Creating learning walls in every classroom.
- Unpacking our existing resources to address our learner’s needs.
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MATHEMATICS
2018 Mid-Year School wide OTJ’s and Cohort data for Mathematics compared with 2017 EOY
(End of Year) OTJ results and 2018 Annual Student Targets BOY (Beginning of Year)

2018 EOY OTJ (225): No ORS (10) or students under 25 weeks (20) included

NOTICING - (STAFF and LEADERSHIP)
Mathematics Mid Year
- Tracking really well at 62.7% (EOY 80%). In 2017 term 4 it was 60.8%. Cohort results to note:
- Year 1 at 58% (25/43) At and Above.
- Year 2 at 90% (27/30) At and Above - they are above the EOY school target of 80%.
- Year 3 at 56% (22/39) At and Above.
- Year 4 at 51% (22/36) At and Above.
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Year 5 at 51% (21/41) At and Above.
Year 6 at 67% (26/39) At and Above - have are almost at the EOY school target of 80%.
All classes have similar data for At and Above except Year 2 which have accelerated the
most.
Year 4 (6 students) are Well Below and need greater acceleration.
Year 5 (49%: 20/39) need great support with their number knowledge and strategies.
9% of our school population are Above in Mathematics which is the highest across all 3
curriculum areas.
Māori students: 17% achieving Above in Year 5. Only 1 Well Below which is the same as
reading. In 2017 term 4 it was 48.1% for all students, mid year 41%.
Māori students: Year 6 (78%: 7) are below or well below.
Pasifika (74%: 14/19) of all students are Well Below and Below.

Mathematics - EOY
- Our target for the year was 80% we achieved 78.6%. We see this as a significant
achievement. (Nearly 20% higher than the 2017 EOY results)
- Progress from mid-year to EOY results for all cohorts.
- From Year 3 to Year 4 there is a decrease in the number of students achieving At and
ABOVE.
- From Year 3 to Year 4 an increase in ABOVE from mid-year to EOY.
- From Year 2 to Year 3 there is a decrease in the number of students achieving AT and
ABOVE.
- Year 1 at 83.3% (35/42) At and Above
- Year 2 at 83% (25/30) At and Above
- Year 3 at 84% (32/40) At and Above
- Year 4 at 67.7% (23/34) At and Above
- Year 5 at 75% (30/40) At and Above
- Year 6 at 78% (32/41) At and Above
- Although there has been some movement both Year 4 and 5 have the most students Well
Below. This needs to be looked at as a cohort student target in 2019.
- The total students achieving Above has increased from 20 (mid year) to 39 (end of year)
students.
- There are 13 Pasifika students Below or Well Below out of 18. There has been no movement
from mid year results and 1 Pasifika student has left.
- There are now 33 Māori students of which 15 are below, 15 are At and 3 Above.
- Māori students - Year 6: 55% are below. There are no students well below.
INVESTIGATING - (STAFF and LEADERSHIP)
Mathematics - Mid Year
- Intervention programmes for Māori need to focus on the cohort of Year 1 (4 students), Year 5
(4 students) and Year 6 (7 students). Immediately for Year 6 students (7).
- Have we had new Pasifika students?
- Acceleration for Pasifika needs to occur in Year 5 (3 students) and Year 6 (2 students)
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Māori students: Year 6 (78%: 7) are below or well below. Are these the same students for
Reading, Writing and Mathematics?
Pasifika 74% of all students are Well Below and Below. Is it the same students for Reading,
writing and mathematics?
Why is Year 2 achievement (At and Above) 90% (22 students) significantly higher than Year 3
achievement 56% (At and Above)?
Is the reason our maths results are higher overall as a result of our PLD with Gillian?
We will ask all the teachers to share what they have done to contribute to the success of
moving those students up from Below to At?

Mathematics - EOY
- Mid year we had 19 Pasifika students, EOY 18 students.
- EOY Year 1: 17% below and at Year 6: 17%. Is this indicative of the bell-curve results? Is this
what we would expect to achieve 83% AT and ABOVE as a school.
- Year 3 to Year 4 - What is the area they are struggling with in Mathematics? Is it the level of
difficulty being too high? Is it the cohort?
- Look at the areas of Year 3 and Year 4’s assessment data in more detail - to find out GLOSS
or JAM testing could be the variable of difficulty. Is it the assessment tool? Could we test our
Year 4’s on JAM’s instead? Like the tamariki who are mid-Stage 5.
COLLABORATIVE SENSEMAKING - (STAFF and LEADERSHIP)
Mathematics Mid Year
- The centralised PLD is impacting on our school-wide mathematical practice, teacher practice
and improved outcomes. Student results: T2: 62.7% (143 students) achieving At or Above in
T1 it was 58.9% (129). This is an upward shift of 3.8%.
- Target students 33.3% (23/69) have made improvement from WB to B or B to AT/ABOVE
- 12/69 students (17%) have moved out of target students (T1 - T2).
- We have made an overall school wide improvement in Mathematics.
- Early identification of students occurs so that they can be included in a Mathematics
Enrichment programme for year 4 to 6.
- Intervention programmes - Mathletics, The Maths Box resource, integration of concepts into
other areas of the curriculum.
- Mathematics PLD is a two year initiative and will sustain development in mathematics school
wide.
- Teaching as inquiry based on target students and maths.
- Māori and Pasifika students need more support to accelerate their learning in mathematics.
- ICAS and Otago Problem Challenge external assessments used to extend students.
Mathematics - EOY
- Wondering - Are Year 4 teachers harder in their assessment? This is due to the data results.
Stage E5 and Stage 5 for tamariki needs to be achieved and looking at the test results may
prove a theory.
- Mastering of concepts especially decimals, place value being introduced in Year 3 / 4 as a
focus.
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PRIORITISING TO TAKE ACTION - (STAFF and LEADERSHIP)
Mathematics - Mid Year
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Focus on Target students - engaging with whanau, student voice, and tracking progress.
- Teacher, student and community engagement with the formation of a MAP (Māori Action
Plan) and Pasifika Education Plan (PEP).
- Using the PaCT tool (2019) to support consistent teacher judgments of student progress and
achievement. It illustrates rich teaching and learning activities that teachers can use in their
everyday classroom programmes.
- Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
- Using PAC and PLD during centralised maths learning and assessment to improve teacher
practice in the area of mathematics.
Mathematics - EOY
- Having the target students as a focus has helped.
- Looking at the students dispositions (learning behaviour, attitude towards to learning, and talk
moves) and focusing on this has helped.
- Rich tasks and open ended problems has been effective.
- Mathletics has been a great engagement tool and knowledge (number sense especially)
around the students learning. Good for students to use independently and reinforce concepts.
- Great to have visuals and variety of learning concepts.
- Materials have helped connect students with their learning. Completing lots and lots of
counting helps.
- PAC - the inquiry - discussions were good and the workshops. A change in teacher practice
has occurred with PLD, Gillian, discussions and readings.
- Activities and modelling at the beginning of PLD with Gillian was good and we can use this in
the classroom. Using a variety of examples.
- Team drive maths resources has been helpful with the sharing of resources.
MONITORING and EVALUATION IMPACT - (STAFF and LEADERSHIP)
Mathematics (Updated throughout Term 3 and 4)
- Target students tracked termly and in team meetings having further discussions.
- Discuss and monitor data in team meetings more often.
- Looking at the school-wide data has been helpful and sharing progress with teachers in PLD.
- Focus and monitor our target students.
- Introduce PaCT tool in 2019. Plan for PD sessions.
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2018 TARGET STUDENTS: OTJ Analysis T4-2017 to T4 2018
Data source: 2018 MCS T1 - T4 Target Student Identification & Data
Noticing
Investigating
Collaborative Sense Making
Prioritising to take Action
Monitoring and Evaluation Impact
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NOTICING - (STAFF and LEADERSHIP)
Reading - over the year
- Data comparisons: T4 2017 to T4 2018 indicates a reduction in WB (26 to 20), Below (45 to 19)
and At/Above (0 to 31).
- 2018: Overall 45% (31/69) have moved out of the target student group. Moving from Below to
At.
- 50 students have moved to At throughout the year.
- 11/69 students have gone from Well Below to Below (16%).
- Only 27% target students (19/70). A 12% improvement.
- 8 core students who have stayed the same. This was reduced from 14 mid-year.
- Two students who have regressed are Year 4.
- 37/257 target students are identified for 2019.
Writing - over the year
- Data comparisons: T4 2017 to T4 2018 indicates a reduction in WB (27 to 22), Below (84 to 38)
and At/Above (0 to 46).
- Overall 45% (48/106) of target students have moved out of being a target student from Below to
At.
- 65 students have moved to At throughout the year.
- 17 core students have stayed the same (WB). These will be target students in 2019.
- 60/257 target students are identified for 2019.
Mathematics - over the year
- Data comparisons: T4 2017 to T4 2018 indicates a reduction in WB (25 to 20), Below (45 to 21)
and At/Above (0 to 26).
- Overall 58% (40/69) have increased in target student improvement from Well Below to Below
and Below to At.
- 37 students have moved to At throughout the year.
- 10 core students have stayed the same (WB).
- 41/257 (15.9%) target students are identified for 2019.
INVESTIGATING - (STAFF and LEADERSHIP)
Reading
- OTJ’s are more robust, as PLD has gone into this and moderation by leadership and whole staff
PLD sessions.
- What’s happening at Year 4 - not a big shift in the data from Mid-year (20 students) to EOY (21
students) At or Above.
- How are teachers teaching reading in classes?
- How can we support the teachers of the students who are struggling readers who have been on
intervention programmes?
- Does the reading material match the learners? How can that support their learning? How can
we make the most of the reading resources we have available?
- How are we catering for our ESOL learners?

22

-

Running records to identify strengths and next steps for our learners.
Moderation of reports and OTJ’s has occurred.
What are other schools with lower deciles doing to engage families to support reading at home?
What went so well to get the Year 6 students reading At and Above?

Writing
- Teachers are making more sense of how to teach writing.
- Term 3 PLD day was very successful giving teachers many tools and ideas to use/integrate into
their programmes for term 3 & 4. Lots of variety to use in planning.
- Writing intervention programme for Year 5 & 6 over 2 terms was very successful. This was
noticed by the classroom teachers.
- Use of writing sample data (e-asTTle and writing progressions) to identify next steps for
students and inform teaching.
- Students are setting writing goals and monitoring and evaluating these with some teachers.
Mathematics
- Mid year we had 19 Pasifika students, EOY 18 students.
- EOY Year 1: 17% below and at Year 6: 17%. Is this indicative of the bell-curve results? Is this
what we would expect to achieve 83% AT and ABOVE as a school.
- Year 3 to Year 4 - What is the area they are struggling with in Mathematics? Is it the level of
difficulty being too high? Is it the cohort?
- Look at the areas of Year 3 and Year 4’s assessment data in more detail - to find out GLOSS or
JAM testing could be the variable of difficulty. Is it the assessment tool? Could we test our Year
4’s on JAM’s instead? Like the tamariki who are mid-Stage 5.
COLLABORATIVE SENSEMAKING - (STAFF and LEADERSHIP)
Reading
- Acceleration usually occurs in reading levels by the time students have reached their second
year in school.
- Reading shows the most progress across the school.
- We are still 17% short school-wide of achieving our annual target.
- Comprehension needs to be a focus to accelerate progress in year 4 to 6.
- We are a well resourced school with SRA’s, school library, guided reading books etc.
- We are well supported by specialist advisors from MoE.
- We have well organised classroom reading routines, with lots of opportunities to read, and be
read to, with related reading activities.
- Most students have a positive mindset towards reading.
- We offer varied programmes and targeted interventions for students (i.e. reading mileage,
rainbow reading, reading recovery).
- Teachers are aware of needs and data and PLD supports planning for students to improve their
reading skills.
- ICAS external assessments (ICAS English) help extend our able readers.
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Writing
- What ways can we improve our writing programmes school wide so that more students are
achieving above curriculum expectations? How are we extending our top writers?
- We need to improve our writing programme school wide through PLD and building teacher
capability i.e. intervention programmes targeting reluctant writers and target students; and good
practice to teach writing.
- What did these students do to improve? Who were the teachers of these students? What
methods worked well?
- In Term 2 - we have run several PLD sessions and been more collaborative with moderation in
school and within the CoL. We also have a Teacher Aide facilitate a writing empowerment
programme for targeted Year 5 and 6 students from Term 2 and this will continue for the rest of
the year.
- Boys and writing is an area of attention and intervention programmes have been designed with
this in mind.
- Varied opportunities for writing - Zealandia competition, ICAS external assessments used to
extend students, writing with a science focus etc.
- Within School Role (CoL) - has been assigned to a writing inquiry in the Tuakana team to
support Year 5 and 6 students, particularly the Year 6 cohort.
- Teachers have been shared the current data to help them understand the drive for better
practice in teaching writing and the value of collaboration and moderation.
- Teachers have a growth mindset and understand the need to improve.
Mathematics
- The centralised PLD is impacting on our school-wide mathematical practice, teacher practice
and improved outcomes.
- We have made an overall school wide improvement in Mathematics.
- Early identification of students occurs so that they can be included in a Mathematics Enrichment
programme for year 4 to 6.
- Learning support programmes (Mathletics, The Maths Box resource) are integrating concepts
into other areas of the curriculum.
- Strand is being interwoven with Number giving students a stronger understanding of how to
problem solve.
- Mathematics PLD is a two year initiative and will sustain development in mathematics school
wide.
- Teaching as inquiry based on target students and maths.
- Māori and Pasifika students need more support to accelerate their learning in mathematics e.g
visuals, real life examples, using maths equipment.
- ICAS and Otago Problem Challenge external assessments used to extend students.
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PRIORITISING TO TAKE ACTION - (STAFF and LEADERSHIP)
Reading
- DP led - Intervention programmes for Māori need to focus on the cohort of Year 1 (8 students),
Year 5 (4 students) and Year 6 (4 students). Immediately for Year 6 students (7) for Term’s 3
and 4 with 4 sessions per week.
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Focus on Target students - engaging with whānau, student voice, and tracking progress
- In term 3 and 4 Teaching as Inquiry was used to support a small group of students in every
classroom to accelerate progress.
- Teacher, student and community engagement with the formation of a MAP (Māori Action Plan)
and Pasifika Education Plan (PEP).
- Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
Writing
- DP led - Intervention programmes for Māori need to focus on the cohort of Year 1 (7 students),
Year 5 (6 students) and Year 6 (7 students). Immediately for Year 6 students (7) for Term’s 3
and 4 with 4 sessions per week.
- Community of Learning/Kāhui Ako teacher (within school role) developed to improve writing in
cohorts of Year 5 & 6 over term 3 and 4.
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Teacher, student and community engagement with the formation of a MAP (Māori Action Plan)
and Pasifika Education Plan (PEP).
- Focus on Target students - engaging with whānau, student voice, and tracking progress.
- Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
- Within School Role - Rachel Burke looking at an inquiry into writing for Year 5 and 6. Focus on
evidence and next steps and direction to improve our well below and below students and assist
Year 5 & 6 teachers in the teaching of writing.
Mathematics
- Greater collaborative planning and discussion in our Teina and Tuakana teams during
Wednesday and Monday meeting times.
- Focus on Target students - engaging with whanau, student voice, and tracking progress.
- Teacher, student and community engagement with the formation of a MAP (Māori Action Plan)
and Pasifika Education Plan (PEP).
- Using the PaCT tool (2019) to support consistent teacher judgments of student progress and
achievement. It illustrates rich teaching and learning activities that teachers can use in their
everyday classroom programmes.
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Planning for cross curriculum level classrooms at Year 2 and 3, and Year 4 and 5 for 2019
needs careful consideration as learning needs to occur across two curriculum levels. Of
particular importance is teacher expertise and capability.
Using PAC and PLD during centralised maths learning and assessment to improve teacher
practice in the area of mathematics.

MONITORING and EVALUATION IMPACT - (STAFF and LEADERSHIP)
Reading, Writing and Mathematics (Updated throughout Term 3 and 4)
- Target students are now well identified, monitored, discussed during weekly team and staff
meetings, tracked with more targeted and purposeful intervention programmes developed
throughout 2018, and applying best practice principles in the classroom, all to assist with
accelerating our target learners and reducing the barriers to learning. The continuation of
collaborative sense making and working as a staff has led to further inquiries.
- DP spent some time creating planning documents for Tuakana and discussing how to plan for
reading using the Literacy Learning Progressions.
- Better collaboration with specialist ESOL teacher and the delivery of 7 PLD sessions on the
essential principles of ESOL students.
- All teachers to give additional teaching time to priority learners.
- Tracking progress of tamariki using our Target student register which is reviewed in team
meetings and termly.
- We have evidence that interventions do work.
- The shift from using Probe to using running records of seen texts from class reading has made
an impact on the results. The ESOL children were very disadvantaged previously. We were able
to set them up for success and use an assessment tool which catered their learning
requirements more accurately.
- Pasifika Fono’s have helped with parent engagement, especially with student identity,
incorporating cultural dance, parents helping support and encourage our Pasifika learners
through sport and lunchtime Pasifika club (sasa).
- Māori Hui’s have helped with parent engagement through the teaching of te reo Māori in
classes, Kapa Haka engagement, Māori tamariki feeling they are valued through their cultural
opportunities - Matariki, Cultural week, powhiri and language and tikanga Māori being taught
school-wide.
- WSR inquiry feedback to teachers demonstrated that boys writing engagement was critical to
improved results. This was displayed particularly in the Year 6 data.
- Intervention programme in Term 3 with the TA and all Yr 5 / 6 students helped tamariki
understand the purpose of writing and empowered the writer through creating writing
opportunities and passion. Is this sustainable in the long term with the cost ($4,000)?
- Continuation with moderation and engagement with learners about the excitement of writing and
interest based discussion.
- Regular writing to occur on a daily basis, and further inhouse PLD in teams by collaborating with
planning and sharing of teacher expertise and what is working well with target learners.
- Continue to focus and track writing programmes and process, and for results to inform practice.
- Look at WSR in 2019 to develop writing further especially for Pasifika and Māori learners.
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Teachers need to understand and use the Reading progressions in classroom planning and
programmes, including how to integrate reading strategies across a range of texts.
Intervention of Early Words and Primary Phonics programme for junior school up to Year 2 in
2019.
We need to collaboratively plan - sharing our ideas and knowledge across our teams/
schoolwide.
All teachers will use the same literacy planning formats so there is consistency school wide
which includes phonics, spelling and digital literacy.
Children have the opportunity to share their writing eg. children’s published work in a section of
the library to share and in school newsletters.
Using children’s writing as exemplars.
Creating learning walls in every classroom.
Unpacking our existing resources to address our learner’s needs.
Target students tracked termly and in team meetings having further discussions.
Look at data in team meetings more often.
Looking at the school-wide data has been helpful and sharing progress with teachers in PLD.
Focus and monitor our target students.
Introduce the PaCT tool in 2019 for Mathematics.
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